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FIRST LANGUAGE CHINESE

Paper 0509/12

Reading, Directed Writing and
Classical Chinese

Key messages

Candidates need to demonstrate a good level of reading comprehension in both modern and classical
Chinese. They also need to show their linguistic competence when providing answers, to produce well-
organised, effective responses.

Candidates should aim to attempt every question: leaving blank spaces offers no chance of scoring a mark.

In order to do well, candidates should:

e ensure they read each question carefully to fully understand what is being asked. Misinterpreting
guestions can result in incomplete or incorrect answers, which can negatively impact overall scores. It is
crucial to spend time reading thoroughly each question in Question 1. Paying close attention to keywords
and phrases such as 'feeling’, 'change’, 'reflection’, 'views', 'from the original text', and 'based on the
whole passage' will help candidates focus on the specific requirements of each question.

e enhance the accuracy language. Striving to use precise and appropriate vocabulary and grammar in their
responses can be accomplished through regular practice and by seeking feedback on their written work.

e consider the audience when completing Question 2. Adapting the tone, style, and content to match the
audience will enhance the effectiveness and engagement of their writing.

o always allocate time for proofreading their responses to identify any mistakes or technical errors.
e use proper punctuation to ensure their answers are clear and accurate.
e increase their exposure to a diverse array of classical texts to develop greater confidence in interpreting

the meanings of words and sentences. This exposure will ultimately enhance their overall language skills
for Question 3 and comprehension abilities.

General comments

Candidates displayed a strong understanding of the modern reading comprehension Question 1, accurately
interpreting the texts and extracting key information. Questions that required candidates to explain how the
author used language to create effects and influence readers proved to be more challenging.

Candidates produced generally coherent and well-structured responses in Question 2. These
accomplishments highlighted the candidates' strong command of the language and their proficiency in
effectively conveying their ideas.

In Question 3, candidates' understanding of Classical Chinese varied. Questions asking to explain the
meaning of particular words remained challenging.

Most candidates demonstrated a solid understanding of the texts and attempted all the questions. Many
seemed acquainted with the paper's format and the question requirements. Overall, candidates performed
admirably in comprehension questions asking them to cite information or find explicit answers from the
passages in Question 1 and Question 3. On the other hand, questions demanding deeper analysis or
deduction from clues in the texts were challenging for many candidates. In Question 2, most candidates
handled the tasks proficiently. Understanding classical Chinese was challenging to many in Question 3.
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In exercises requiring short written answers, the most effective responses were concise and directly
addressed the information required. Lengthy answers and providing multiple possible answers within a single
guestion are generally discouraged.

In Question 1, most candidates were successful in questions that assessed explicit meanings or
straightforward ideas and opinions. The most able candidates demonstrated a thorough grasp of both the
guestions and the texts, showcasing excellent abilities to analyse and summarise. They frequently employed
clear and well-chosen language to respond to the questions. Questions were occasionally misunderstood,
and answers were sometimes not precise enough.

Explaining why the author chose specific words or phrases, or the effect of those vocabulary on the reader,
proved challenging. More able candidates could proficiently discuss the use of metaphors or the function of
descriptive language and their impact on the reader. Some candidates focused on the entire sentence
instead of specifically addressing the underlined words.

In Question 2, candidates' performance was highly commendable. Most demonstrated strong writing skills,
effectively tailoring their responses to match the audience and purpose of the question, using an appropriate
tone and style. Many candidates adeptly selected pertinent points from both passages to address all aspects
of the questions. The most able candidates skilfully developed and evaluated their chosen points,
comprehensively fulfilling all requirements of the task and presenting a well-organised article.

Some weaker candidates summarised the ideas from the passages without expanding or analysing further.
Others relied on personal experiences or knowledge instead of drawing from the ideas and opinions in the
passage.

Candidates should carefully review the task instructions to ensure they address all required elements clearly.
They are encouraged to allocate a short period for planning before writing to ensure their responses are well-
organised and coherent.

It is important to use proper punctuation to enhance the clarity and structure of written work.

In Question 3, many candidates demonstrated a good grasp of the classical text, although some faced
challenges when translating classical words into modern Chinese. A few weaker candidates made no
attempt to answer the question.

While candidates are becoming more familiar with classical texts, further practice is needed to accurately
translate words and phrases into contemporary language. To improve, weaker candidates need more
opportunities to read a wide range of classical texts during their course. This will help build their knowledge
and confidence.

Comments on specific questions

Section A
Question 1

€) This question required candidates to analyse and identify two characteristics of middle-aged
basketball enthusiasts as perceived by ‘me.” Only the most able candidates were successful. Some
candidates only summarised that these middle-aged basketball players either have a poor
physique or play well/have strength. Most candidates copied sentences from the text without
analysing the question or summarising the characteristics of the middle-aged basketball
enthusiasts, which was not a successful answer.

(b) Most candidates answered this question very well as they could identify the two points showing that
Lao Ma is a basketball enthusiast (that he plays basketball every day after work and that he
collects many basketball shoes and jerseys). Only a very small number of candidates were
unsuccessful.

(c) This question required candidates to demonstrate their analytical skills by identifying Lao Zhuang’s
personality traits. Many candidates effectively analysed the text, recognizing that Lao Zhuang is
diligent, determined, frank. The most able candidates also identified additional traits such as
optimism, humour, or magnanimity. A small number of candidates identified only one personality
trait.
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(d) This question received very strong answers. Most candidates demonstrated excellent skills in
analysing Lao Zhuang's mood when sending the message.

(e) Candidates' responses to this question varied widely. Most candidates managed to recognise that
Lao Ma's happiness was when with his family. Identifying Lao Ma's love for his daughter proved
more challenging.

H This question evaluated candidates' capability to analyse and explain how ‘I have changed ‘my’
perceptions of middle-aged basketball enthusiasts. The performance varied among candidates.
The most proficient candidates successfully identified the three stages of the changing views:
initially disliking them, later understanding, or accepting them, and eventually aspiring to become
like them. Many candidates omitted either the first or second point in their response. A few
candidates directly copied sentences from the text without analysing and summarising, resulting in
being unsuccessful.

(9) This question assessed candidates' ability to understand how the author used language to achieve
specific effects and influence readers. Candidates were required to interpret the meanings of the
underlined words or phrases within the context and understand what the author intended to convey
by using them. Candidates needed to provide two points to fully answer these questions.

Q) This question was somewhat challenging for some candidates. The most able ones successfully
interpreted ¥/’ as ‘we accept defeat gracefully and wholeheartedly’. However, some
candidates misinterpreted ‘% <’ as ‘we were unable to play well or were disappointed’.

(i)  Many candidates were more confident in answering this question and interpreted ‘F/KEi‘ as
showing ‘my envy of Lao Ma's collection’ or ‘my desire to own it’. Only the most capable candidates
were able gain full marks.

(iii)  This question required a high level of analysis and inference skills Only the most able candidates
were successful. Some candidates were able to deduce from the underlined phrase that Lao
Zhuang felt that ‘I’ did not understand his dreams/feelings.

(iv) Many of the candidates managed to answer partially that ‘I still have a lot to drink in my cup’.
Stronger responses also interpreted the implied meaning that ‘I’ drink very slowly.

(v)  Most candidates answered this question correctly. Many were partially successful and explained
that the underlined phrase indicated Lao Ma was very happy. Candidates are strongly encouraged
to pay attention to the mark allocation for each question. If a question is worth two marks, it usually
means that two points are required to fully answer it.

Section 2
Question 2

Candidates were required to write a speech on whether people should keep pets. The speech needed to
incorporate and appropriately develop ideas from passages 2 and 3, addressing the three specified areas:
why people like to keep pets, how to treat pets properly, and what preparations should be made before
keeping a pet. To reach the highest marking bands, candidates needed to ensure they had addressed all
aspects of the question, supporting their ideas with details from the passages and producing a well
organised and carefully structured speech. It was crucial for candidates to remember that the speech would
be delivered by the class monitor and should be written in an appropriate tone and style, using suitable
vocabulary for the purpose.

Reading

Overall, candidates performed well on this question and demonstrated a good understanding of the task
requirements. Many candidates demonstrated a good understanding of the passages and effectively used
and developed the ideas from both passages to address the three specified areas. Most candidates scored
in the second highest marking band, with many achieving full marks, reflecting strong analytical and
comprehension skills.
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When discussing why people like to keep pets, most candidates performed exceptionally well, demonstrating
great comprehension skills by extracting at least four points from the passages. This was the best answered
guestion. Candidates with strong analytical abilities also accurately and concisely provided at least four
points from the original texts in their own words.

Most candidates made minor adjustments to the original texts to compose their responses, which was
acceptable and allowed them to briefly outline three or four points. Some responses presented a clear
progression of ideas but tended to elaborate excessively on a limited number of points from the texts rather
than providing a broader range of supporting evidence. Candidates are advised to answer each of the three
points separately and not to combine them.

A few candidates wrote about their own personal experiences or opinions rather than selecting information
from the two passages to develop their ideas.

Writing

Many candidates reached the top marking band. They successfully planned their essays in their own words,
effectively used conjunctions, and wrote in precise and appropriate language, targeted to the audience.

Weaker answers relied heavily on directly lifting material from the passages, rather than reorganising the
ideas or paraphrasing the language. In order to be successful, candidates needed to use good connectives,
accurate written characters and punctuation, and an appropriate tone for the audience and purpose.

Section 3
Question 3

Candidates demonstrated a satisfactory understanding of the classical passage and effectively addressed
some of the questions. Performance varied: some candidates understood the classical Chinese well and
provided modern Chinese answers with equivalent meanings. The weakest candidates did not attempt the
guestions at all. Exposure to a wider range of classical texts during their studies would benefit candidates,
making them more comfortable with unseen texts in assessments. Additionally, candidates should be trained
to translate classical language into modern words, and carefully read each question to identify what is being
asked.

€) This question was answered well by many candidates who successfully explained why the
‘enthusiastic people’ wanted to gift the ‘Wu Shan Painting’ to Wei Yonghui. Some candidates only
mentioned that ‘the local people wanted him to stay’ without noting that ‘they failed to persuade him
to stay, so they gave him the painting as a gift’ and therefore could not be credited.

(b) Most candidates successfully chose the correct answer from the four options, demonstrating a
strong understanding of what the author intended to explain by using the contrast in the text. A
small number of candidates misunderstood the text.

(c) This question required candidates to explain the meaning of the underlined words in modern
Chinese, which proved challenging for many. The most able candidates displayed familiarity with
commonly used classical Chinese vocabulary. Some responses often included several alternative
answers, which should be discouraged as only the first answer is marked. Weaker candidates who
may be less confident are encouraged to try to answer the questions and should not leave it blank.

() Many candidates responded well with the correct answer of ‘#|’. Some common errors were
translating ‘&’ to ‘#|i2’ which is different from ‘%]’ in the context.

(ii)  Translating ‘[’ into modern Chinese in this context proved challenging to many candidates. Only a
very few managed to give the correct answer, ‘A /J5A’. The most common mistake was
translating it into ‘[ 4%,

(iii)  Most candidates were able to translate correctly ‘7=’ into ‘%5 .

(iv) This was a challenging question for many. Stronger candidates were able to translate ‘ic’ into ‘it
3%, showing good understanding. The common mistake was ‘it {E’.
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(d) () This was the best answered question in this section. Nearly all candidates correctly identified that
the functional word ‘2’ refered to ‘¢ H#f#’. Some wrote ‘5 &, which was considered correct.

(i)  Only a small number of candidates successfully identified the referent of the functional word ‘2" in
this sentence. Candidates are strongly encouraged to become familiar with the usage of basic
functional words in classical language.

(e) This question required candidates to analyse where in the text ‘4% Fi's deep affection for ‘= £’ is
demonstrated, based on the entire passage. This proved challenging for most. Some candidates
identified that in the last paragraph, when ‘Z{ 1§’ presented the ‘Wu Shan Painting’ to ‘me’ after
being away for three years, he still missed that place, indicating his affection for ‘& E.’. Only the
most able candidates were able to identify two other instances: initially, ‘& 78 A~ 2T HE’, and after

he left, ‘& W 7REESE 2 - {75855 T L #%, both of which also demonstrate his affection for ‘= £’
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‘:,H:%ki» . «,DLM” ,é)'(‘ «Z:,J%” , ﬁl}&%lﬁé’]% «;ﬁ:(‘” XT%AQ’J,{%};‘{, TFJZ:;JE u&» ij’%/\éﬁ%’/ﬁ,
AHFERARR, FALEZNESAEME, BAVREEARBT —ANHERTAAN,

(b) FHEAAK S HE LRDEFREA, PWHABBTEANMF LARARELT. I RZGF LRGBS
Al CRIRT O CUIEATR” R GABBRT . —REFAFLMEA RE” X acF
. HEFARERBTEANITH, RET W “RATRARLAELELER” IHGEE, X 5IEH
BE CHARANRT AT TR, KRR CHTTEIRY , Xh OGARR” AAF .

(c) REAAKSHFELERDEFRAT . F5HFEAMBILM AN REAEATHILT AR ARAR TSR3
HAANRE: ZATIIE, HELEFTRARRE R, —RFERRETHIFREALASR,
RAE L7 —BEPERTHERGF B

(d) TEAR S HE L QEIFRIF, RARMBET “&” HRATKEEAZEHRBELZRA “&K”
AR EFR, H A2 RAIHM, KR FaRELL.

(e) REHFAERBIRY K7 HEMGF—FRL “Hoa” Ff W7 . AN, “HAR” #®
FAERRITT . A—LBFAT, FEABRABDER <)

) BRI EE LR RAR TR P REETXNRA . FEF LRI HET R ARRE
ZTHENRR: & THBELBREEEREMF AN —MFFH, —LFALH “R” GHTES
HEBERA A, REEERG R,

(<)) F AT EA P AL C A SR ERIRIF. HMEZE RS, BARDLIAEH ARG G 69 &
Lo RABRNELRNATHEEARETHENREL., M—EFLWEFRERY, BARMNE
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BB TAEFHIEE RREARFL , m REMRT RMEYHR RET EX—FA, FR
AEEPIAL, —LREARBYHF LG ENE P ARTRGOIR L, RRASTEL.

(h) BANRIREET H A RRAEE o lTEAET RAB AR REEORS . FETZMBAELT
P Ao TR & 49198 RATER L, RAMFH A X LEELRRIMA A RERFEAGPEA R
o, TEREFERZREANZ AR LG EEZ P,

() RAHRARBOEEARDREET “K7 BOHRLkh, —2FARNTHALTHRA “8
B, ARRARAEL AL, B — R F A e TR A MAERIEA RN R HEANER, b
do CKEERET ) AR REE R AR KB B R RN E S,

(i) HFEHFAERGFRDET IR, —2F4E2XMBHE “FEME” HFaeD, HL%THLEE
MESL, B “RRAELANIE” . TH-EFEREATRIUFY “BiR” —EMEAEE, 2
AP E) B A AR LAY o

(i) RERFLEHANET KMAEF K/R/HK, ER T HFRE. REFGE ELMET LR
B, BPRMAGKELARLZTD L. —LEBHRNEERL TR FHBEIL, do “B”7 , IHRHEL
AL o

(iv) ZEARARAMRAGFERDEAEA, RELEZRKFOPITFHILRAGELLHE T 50
TR/ R0 2ok, A EF ARG AR BAZE T I E R TERINES. #FEFAEPNT ¥
NaT, FRF TN “TERAEFET , THATRXNEGAS, BRZA DL PG E R

(V)  KERELERABHETRHENELT K7 RIER, BEREH. VREERERDET
—AZ K, HREEEE 5

Bz
=] =

FAGESRGIEE —H LT, BARITHEEFRMATF —REBSAE, 42T RERA LG FE
o W EBBEAFELRIGELRA S ARG S RA P HUILE, RERAPRENEIANAEE, HTHER
Bok, EATERAERAELTHOELARLRDEFMGENEE, LHENGAE, Bh—3mmp
Y. MR, EA R EE, MR K D40, BRE BUE S NE AR B, EASA B4R
4 693550

b 8

BARmET, FAEEIANFAAERARS, 7 THRRGRIFEM. X FHF L34 UA RERWIEM, A K
WE AT RABBEALGUE, FETFATIEO=AEE, KERFLERFT 95 RALE, REASFHA
RARZOFARFT 10 2125, WAL BEFEEE)> A LML A 09 F AN KT T 13 215 5

EEAEATES B ETRTREG PN, XZHRFLRAFEFTHE, RBAEUPRREE ) ANE L
—EREABRPNF LI EXREOAF ZRELNBERNE R, RAHIZABZ PREGMARE, TLE R
F IR A AE I A TR R

EEEAF LA — R LRI FHEAMEES DR AN, BERBEITAEANGELRBEMLFZHMA A TH
ERME S OAMEC PR EGEY, KSR FATELRTT DRIAEARBEE, XA ERLTIAIESL Y,
FAEAATAEGS 1 B P h BN B &, — e E A R FW RS K BER AR,

B A K T Ao AT KB B F A I RPN, XKSHAFERGREE S = 2B F5F
ERA W XEREZN, MANENAELIFEARERNT F—AMRAA “&MN7

YERFELBTAIANAANEN RA R, MARAFARBELTRIEEREFNL, THERBZRKTH,
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—REAFWHEAEF A DRGEE, OSPMATHEAZE, RAf, BRI E 4223 T @)L
TPV HIUNNE, MAARBEE ) ZHOIFIEE. EXEFNT, FALT22FmbiERM, LT
WFHEBEANZEZNER, BRPNEEARRAREET HEEANEHEAXGNE, KikHHA TR A6 P A %
%, ARAEEAZTH,EE,

B4

WEFLRTT RIFOIER XILF GRS, AimB T LEMRIFHLF,

RARF 695 AR5 % SRR IE L, A SO R XFR9, JF AR AL S 6995 T 43Tk 4 Ao 5 1F B 89 2%
g{’FO

AR RE A AELARERNEA EHALNERALETHDE, BF2FEARRITEAGRYGEE,
WEEET BFRE &Y. —REPUREMNEERKZ A S /) 0 KK E, KOS T B ERERGT,
—EKEFHRZE LGN AL ERFL, LALEE TR RIFL ML RIBREEDGRTA, AHRE
TERAEE S,

F=FHp
P AR =

BRmT, AF6OFANELNEMOERNSANGHE, HABRRNET —XPA, FEGERAFHRR, —%
FARY aEREMEL, FRARARGERBEAFRELNER, mBF—LF AN EEAZBRR LT @ 2F
B, b1 REBOF AT LA E KDL,

F A A AR P R E S LRI R AR RITA, THEMNEFX T BFALTOLFH AR
I de, F AL GG —F AL LEIFERILRRGE, HFIELFHELRED.

() EANFIRFLRNBEFETHE, REHFEN “M7 FHEMBRIT. — D3 FLRRERT,
ARATARIF 6 “H7 Fam M7 KRB E7 68,

()  KBHEARMMEETEME, BAMACHERL, BAEMINT “HREET . yREE

()  HA—EREM, #IFXEDERMEN, BREGED L7 BRGHER. —AF LR
R LT RRRMER W7 .

(d) KERFERBMIALF R BEEERFATIFRARRE. —RFEBRBBHFT “BR7 | B
H2MA “BHfHRE” KAEM 7 HES, ARFAFT ‘7 mAL ‘L, EXR
REHEE, TRFD.

(e) AHEGRE MR B F AT R, NHERFZ” RIETRIFHEM, HFAEY
R aceyiE kAR AR, REHAG REFEERDARAL, —RFAR 7 @BEAH A
AEBTHREMHEL” , TAREH,

() EAFEERE AR QCHFERE A HARAZNMGREA. RARYRIEOHFLRFT
BN H AR G ORAFH R, FRATHIEEAMBET XA, KERFEBIRBELFT 9
A, ATH=ZBF “RA” WEEE, BBETRY “F5R7 OAL

(9) AN & K A AR SGEMAE TR EIE0E DT, A RBOF ERTTMHE R ELH
HAEEE, BBHDEBFOLTINEIAT RO EREE, TLRELEFN. T ARFHFLE
A B K B K ) AR

() AKREHRFANIANFARRDEFRLT, EAREDET “BA/BR” . A—RFLT, F4E8EE
LEEAH “BA”
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KEZHAEERIFE R EINEEFPHERINRKEBAMERE. RARKENE LG RAE
B WHWHFEAIEE R OBER “BFT . “BREB” . “RE” &R ‘A7 .

) MTEANPE AR B — R E ST AREEIGER A RGO T ARBRE EAGER. £—LHFR
T, FABRRRE K7 @FAh “B’F” . ‘AL X “‘as”

) EAFAEAH S HARE AR, A RGROE LRGN N @EH RLT K
R, RAmA R RERM. RABRBOELNDEN CERT K PR .

EANE AR RE AR A TAELLE X RIE LR e AIRAY, FEEIFOE LR, AR
Fo b B HERLFNRA . REIRFARSFE “F7 5 “R7 WEAEIKEXR, Bl “FF
ER” R “AEFFFREAR” o FLOBRABEIMEEXRBEANFXFR, o “REBH .
Whe CRAT RCRMLET B ERLRTREAL
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FIRST LANGUAGE

Paper 0509/13

Reading, Directed Writing and
Classical Chinese

Key messages

Candidates need to demonstrate a good level of reading comprehension in both modern and classical
Chinese. They also need to show their linguistic competence when providing answers, to produce well-
organised, effective responses.

Candidates should aim to attempt every question: leaving blank spaces offers no chance of scoring a mark.

In order to do well in future, candidates should:

e ensure they read each question carefully to fully understand what is being asked. Misinterpreting
guestions can result in incomplete or incorrect answers, which can negatively impact overall scores. It is
crucial to spend time reading thoroughly each question in Question 1. Paying close attention to keywords
and phrases such as 'feeling’, 'change’, 'reflection’, 'views', 'from the original text', and 'based on the
whole passage' will help candidates focus on the specific requirements of each question.

e enhance the accuracy language. Striving to use precise and appropriate vocabulary and grammar in their
responses can be accomplished through regular practice and by seeking feedback on their written work.

e consider the audience when completing Question 2. Adapting the tone, style, and content to match the
audience will enhance the effectiveness and engagement of their writing.

o always allocate time for proofreading their responses to identify any mistakes or technical errors.
e use proper punctuation to ensure their answers are clear and accurate.
e increase their exposure to a diverse array of classical texts to develop greater confidence in interpreting

the meanings of words and sentences. This exposure will ultimately enhance their overall language skills
for Question 3 and comprehension abilities.

General comments

Most candidates demonstrated a solid understanding of the texts and attempted all questions. Many of them
appeared to be familiar with the format of the paper and understood the requirements of the questions. In
general, candidates this year performed well in Question 1 and Question 2. There was also an
improvement in candidates’ understanding of classical Chinese, which was seen in the answers to
Question 3.

Questions requiring candidates to refer to specific information or find explicit answers from the passages
were generally done well, while questions needing deeper analysis or those which required them to deduce
information from clues given in the texts sometimes challenged candidates. In the exercises which required
short written answers, the best responses were those which were concise and focused on the precise piece
of information required to answer the question.

In Question 1, most candidates showed solid comprehension skills. They were able to score highly on
guestions that tested explicit meanings or straightforward ideas and opinions. The strongest candidates
showed a thorough understanding of the questions and texts, exhibiting excellent skills in analysis and

o5 CAMBRIDGE

International Education © 2024




Cambridge International General Certificate of Secondary Education
0509 First Language June 2024
Principal Examiner Report for Teachers

summary, often using clear and well-chosen language to answer questions. In some cases, questions were
misunderstood, or answers did not precisely address the questions.

Questions which asked candidates to explain why the author chose specific words or phrases, or the effect
of those vocabulary items on the reader, were found to be difficult in Question 1. The most able candidates
competently discussed the use of metaphors or the function of descriptive language and their effects on the
reader. Inaccurate answers included using the words from the sentences to explain the words (e.g. 2%’ to
interpret J13%’, “®hi#'to describe £ H 5 ‘Wi'to explain /7% \") or focussed on the whole sentence instead
of explaining the underlined words.

In Question 2, the Direct Writing task, this year's performance was very positive. Most candidates
demonstrated good writing skills, addressing the audience and purpose using an appropriate tone and
register. Many candidates successfully identified relevant points from both passages to address all parts of
the questions. The strongest responses effectively developed and evaluated the chosen points, fulfilling all
elements of the task and presenting a well-organised article.

Weaker responses were often characterised by the production of a straightforward summary of the ideas
expressed in the passages; candidates should be reminded that this is not a summary task, but an
opportunity to show a deep understanding of the text by using relevant information from the passages to
produce a response for the given purpose.

Other responses in the mid-range did not cover all the elements of the task or did not use ideas and opinions
rooted in the passages but instead used their own personal experience or knowledge. Candidates need to
ensure that they read the task carefully, as some limited the marks that could be awarded by not completing
all the necessary elements. Candidates should also be advised to devote a small amount of time to planning
before they start to write to ensure their responses are organised and coherent.

Most candidates demonstrated a good grasp of the classical text, despite difficulties when translating
classical words into modern Chinese. Stronger candidates demonstrated a high level of knowledge in
classical Chinese. Some weaker candidates appeared to struggle to correctly comprehend the original text,
with the weakest making no attempt to answer the questions at all. While candidates are becoming more
familiar with classical texts, they will benefit from further practice in accurately translating classical words and
phrases into contemporary language. For the weaker candidates, it is recommended that they should have
more opportunities to read a wide range of classical texts while preparing for this course, so that they
become more confident in dealing with the meaning of words and sentences in the unseen texts.

Comments on specific questions

Section A
Question 1

€) Most candidates answered this question well: they identified the two points showing ‘my’ opinions
towards the old man (‘FKIN & NAETTHESK | YA E AR B R ER B and SR NE NI 1 1 k)il
ANE). A few candidates answered ‘“AMEAE, ‘YLK or ‘AN to express ‘my’ attitudes towards the
old man rather than ‘my’ opinion as required in the question. Candidates need to remember to
check the mark allocation as a small number of candidates provided only one point rather than two.

(b) Most candidates answered correctly, analysing and interpreting why the old man did not finish his
words. The most able candidates were able to identify ‘=i, ‘H/EFL, or ‘48 N7 EK’ . Some
candidates interpreted it as ‘[F1%’ or ‘E &5 111". Others misconstrued the old man's behaviour as
contradicting ‘T /Ef#F)’, providing answers like ‘AN tH RS A1IE 45 5 or interpreted it as “[AFF 238,
which contradicts ‘14 i ZL R .

(c) Most candidates were successful. Many understood the two reasons why the old man firmly
believed that no one could cross the low wall under any circumstances: because it was a local rule
and there would be bad consequences of non-compliance of the rule. Some candidates only
provided the example but not the consequences or used a wrong character ‘#f’ in the word ‘K45’

(d) Most candidates answered well and successfully understood why ‘I’ convinced myself to follow the
old man to take a detour was because ‘I’ didn’t want to argue with him and worried that the days
ahead would be difficult otherwise.
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(e) Most candidates were able to identify ‘my’ first impressions of the room as ‘#%[H’ and ‘BHIt;’. At

times, ‘BIiE’ was omitted. In some instances, candidates incorrectly responded with /> *.

()] This question assessed candidates’ ability to understand and analyse implicit meaning in context.
Many candidates successfully analysed the reason why ‘I’ was in a hurry to go out after dinner: to
be curious to know what will happen if ‘I’ cross the wall. Some candidates interpreted my leaving as
merely going to the bar or having a look at the wall were not successful.

(0)] Candidates answered this question generally well. They needed to use their analytical skills to
specify how the author felt after crossing over the low wall. Stronger candidates used their own
words to describe the author’s feelings accurately. Some candidates were not successful as they
copied the phrase ‘JUIEMHLE B from the text.and ‘JUIEML described the act of ‘57 2.’ and did not
answer the question. Some weaker responses focused on the process of crossing the low wall
instead of analysing the feelings.

(h) This question tested candidates’ ability to understand how the author used language to achieve
effects and influence readers. Candidates needed to interpret what the underlined words/phrases
meant in the context or what the author wanted to illustrate in using them. Most questions are worth
two marks, which means that two points were needed to answer those questions.

0] Only the most able candidates successfully explained that ‘I’ was afraid that the plan would fail. A
few candidates quoted the original word ‘277’ in the text without explaining its meaning. Some
candidates interpreted the underlined phrase as reflecting ‘my’ view of the old man, such as ‘3kfix
&', which was not evident from the sentence given.

(i)  Many candidates answered this question well. Some candidates tried to explain ‘B 72",
ignoring the implicit meaning on why ‘I’ have to do so i.e. ‘A A& ¥ A%’ Some candidates
used the word ‘#7%’ from the original text as their answer, which was not rewarded.

(iii)  Most candidates correctly answered that the sun was very big/strong/hot or used other alternative
words. Strongest candidates also interpreted the implied meaning that it was unbearable. Some
weaker responses repeated the words in the question e.g., ifi which could not be rewarded.

(iv)  Only the most able candidates answered correctly. Those with a high level of analysis and
inference skills also showed the rule was old/the content was boring. Some candidates were able
to deduce that ‘I’ disliked the rule from the underlined phrase. Many candidates analysed the whole
sentence and focused on ‘E & 1 /E¥F %’ which was not underlined, therefore did not answer the
question.

(v)  Most candidates successfully explained that the underlined phrase indicated ‘I’ was nervous, and
the environment was quiet. A small number of candidates only attempted to answer one point and
could only achieve one mark.

Section 2
Question 2

Candidates were tasked with writing an email to their aunt because she aunt wanted to open a shop near the
school to sell luxuries and hoped to know young people’s thoughts about this. The email had to incorporate
and appropriately develop ideas from passages 2 and 3, covering the three specified areas of the question.
In order to reach the highest marking bands, candidates needed to ensure they had addressed all aspects of
the question, supporting their ideas with details from the passages and producing a well organised and
carefully structured email. It was important for candidates to remember that the email was sent to their aunt
and should be written in an appropriate tone and style, using suitable vocabulary for the purpose.

Reading
Overall, candidates performed well on this question and have shown a good understanding of the

requirement. Most candidates demonstrated a strong understanding of the passages and effectively used
and developed the ideas from both texts to cover the three areas outlined in the task. Most candidates
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achieved 9 marks or more, with an increasing number scoring 10—12 marks this year and those with strong
analytical and comprehension skills scoring 13—-15 marks.

When addressing the question of why luxury stores might be popular, most candidates performed very well
and were able to extract at least five points from the passages. Some weaker candidates focused mainly on
the points found in the first paragraph of passage two and did not cover the relevant points embedded in
other paragraphs that were not explicitly stated.

When answering why some parents oppose young people buying luxury goods, candidates with strong
analytical ability could accurately and concisely provide at least four reasons from the original texts in their
own words. Most candidates made a small adjustment to the original texts to compose their responses,
which was acceptable and allowed them to outline three or four points briefly. Some candidates did not
clearly indicate the reasons of parental opposition.

When addressing the question of advising parents on how to help young people make rational spending
choices, most candidates were able to produce at least three points. Some candidates did not give advice to
parents. Instead, they directed their advice to young people or used the first-person perspective ‘A7

A few candidates wrote about their own personal experiences or opinions rather than selecting information
from the two passages to develop the ideas, which was not relevant.

Some responses presented a clear progression of ideas relating to the three areas of the question. Less
successful responses tended to elaborate excessively on a small number of points from the texts, rather than
offering a broader range of supporting evidence. In some cases, candidates needed to read the question
more carefully to ensure a greater awareness of the requirements of the three areas of the question. Weaker
responses sometimes mixed up or overlapped ideas relating to the three points to be covered by the
question, which did not show that all elements of the task had been clearly fulfilled and thus meant they
could not be placed in the higher marking bands for reading.

Writing

Many candidates demonstrated a good use of conjunction words to generate a well-structured article.

Most able candidates were able to properly plan their essays, effectively using conjunctions and a precise
and appropriate language targeted to the audience.

Responses which relied on considerable lifting of materials from the texts without reorganising the ideas or
paraphrasing the language often resulted in an ineffective or unconvincing answer and therefore did not
score highly for writing. Some weaker responses were characterised by an absence of good and powerful
connectives or contained incorrectly written characters; long sentences were also problematic if appropriate
punctuation was missing. Some candidates needed a better awareness of audience and purpose to ensure
the writing was of an appropriate style.

Section 3
Question 3

Overall, this year candidates demonstrated a satisfactory understanding of the classical passage and
managed to handle some questions effectively. Performance varied, with some candidates confidently
understanding the classical Chinese and providing answers in modern Chinese with equivalent semantic
meanings. Others appeared to struggle to correctly comprehend the original text. The weakest candidates
made no attempt to answer the questions.

It would undoubtedly be beneficial for candidates to be exposed to a range of classical texts while learning,
so that they feel comfortable dealing with unseen texts in the assessment.

Candidates should be practise further translating classical language into modern words and learn the basic
function words in classical texts.

€) The responses to this question were excellent; most candidates displayed a good understanding of
the word ‘#’. A small number of candidates was unsuccessful as they used the original character *
15’ to form ‘fi V&’ to explain the meaning of ‘fii’.

(b) Most candidates answered accurately either in their own words or by correctly quoting ‘i 3. A
few candidates incorrectly answered ‘K ZFRANGEH 1M 3% 75
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This was a multiple-choice question and was answered correctly many candidates, showing a good
understanding of the functional word ‘2’. A common error was incorrectly translating ‘2" into ‘f7".

Most candidates were able to identify the answer from the text or translate it into modern Chinese.
Some candidates misunderstood ‘Fi# as ‘FH#E" or did not understand the meaning of ‘0.
Some wrote ‘%’ instead of ‘Z},” which was not a valid response.

Candidates with strong classical Chinese comprehension skills demonstrated excellent
understanding of the sentence ‘HE& Ak, WA F1 2’ and answered the question accurately
either in their own words or by correctly quoting the words from the text. Some candidates
explained ‘f12’ as “N%eA H CHIEE £ 22, which was incorrect.

This question required candidates to use their own words to explain the difference between /4’
and other people. Only the most able candidates displayed a good understanding of the relevant
text from the second paragraph and explained the difference correctly in their own words. Most
candidates misunderstood the question and provided their answers based on the words from ‘S 4’
in the third paragraph, explaining his attitude towards ‘77 5 4%’

This question required candidates to explain the meaning of the underlined words in modern
Chinese. The most able candidates displayed familiarity with commonly used classical Chinese
vocabulary. Weaker responses often contained several alternative answers, sometimes
contradicting each other, which could gain no credit. Candidates with less confidence are
encouraged to make an attempt to answer the questions.

Most candidates responded well to this question with the correct answer of ‘FTLA/[F . In some
instances, candidates incorrectly interpreted it as ‘54’

Most candidates found translating ‘7%’ into modern Chinese in this context challenging. Only of the
strongest candidates were successful. Some common mistakes included translating it to"iZ#i’ or
1818 or ‘IRE or A

There was a range of responses to this question. Candidates with the strongest ability in Classical
Chinese managed to provide the correct answer. In some cases, candidates incorrectly translated
‘% into EHF or ‘B or GLE.

This question was challenging for many. Stronger candidates were able to translate ‘I’ into ‘A4 /
#8’, showing good understanding of the word ‘JI]’. Weaker candidates answered ‘[X i}’ or ‘AT LA

This question required candidates to use their own words to summarise how this short text inspired
modern people. A good knowledge of classical Chinese was necessary, as well as the ability to
analyse and summarise the whole text. Most candidates could identify the coexistence or
dependence relationship of ‘7% and ‘4&’, with answers such as ‘T {E SR or ‘TETFh SRR, A
common mistake was to interpret the coexistence as a sequential relationship, such as ‘&3 J5#H’.
Answers such as ‘R or NNz were not correct.

2 CAMBRIDGE

International Education © 2024



Cambridge International General Certificate of Secondary Education
0509 First Language Chinese June 2024
Principal Examiner Report for Teachers

FIRST LANGUAGE CHINESE

Paper 0509/22_Chinese
Writing

EX YEDS

RERBBLE A BRI ALAA BT BRFLARG, $4F2ME;
o EAMMMEA, [TLEERARET, PORHEF, AEMX;

o  E IR TS,

o  HWMMEMEAIHITE, TRSITAZLGAE;

o HIEME, ELERKALFHMAKT;

o WML RIBERAEAME LN NFkK T KX;

o  RAAAMMAERNBE ., B HLEMAAREF T

AERBEMLFEAAY, FARIZRATEE:

e A3t X (an argumentative essay) ¥, & &t o] A B A 2L & B RAE R R AT AL, 5|0 3E
FUAZ K, M ERFAFE, BRI, KAl —R SR,

o it X (a discursive essay) ¥, FEAE S A AT R AR R R E ATtk R AY b
SAKR, FESAEI T AL, AR EREZE, EAES, KLl —2 B RRE,

o A #E L (adescriptive essay) ¥, FZAE LT RRE, AHRR LR LD @R L.

o fitA L (anarrative essay) P, FE2H AL —NZTEN, OELEFRAZENRTE;, XKFTUL
Ay, BT AR EME,

BRI

BEARRERP, KA FLEEALSABE. WANRES —H0 TR —BIEELRITEL, £FH =3
DER—ERBELRITRL, FAAEBETEAFTOARLE REAZEG A AT 2el, %R H0%
AR EAMZITEAN, TARFE 400 F 5 600 FHLE, EADPRSHELENSKET,

K 44 A 0 5

R T, ZRELFRBAFTERNELSOE RN X L8 F4M, BHITLAY. £5F

B EMEWO LT, ArBKOLFETARNEETL., I 0B Ffi:; ZELFEZFE LA
RARmEE, ARIES A& AR E L.

B

EREAETE, FEFEERNERBRGESR)FBEERAR). RNBEFHERNHEGF T 9
X, RAELGERRAE TR EEES. SRS EIET REEH, f&EMERRIE. 65,
FiEfe LT LRFEAAR. Rd, REIFE P LML LRGEEELE D XLHE., B, kT
R HEARFE, AL X R LB EiEERGY A, thde, A “F” ZEANEGTF,

— e E A RBBRXFPEEH, 2L REEEENEENFONE, EFEE T ik 1L AT
12 A6 F18 694 3L, Bt R IZEmiTanibEPpE, BLRARFF/1H. LF5F/#F8G%E. K
EEAETAERARMARFRERFEL, BRzRAEBLE—BXTFTERARERNGHEL, F4ER
TR ELFTFRERNBE; RSB FEANFE, T AEE R B LRI L9 FEKE
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READH AR EAMERAT LG T, ENAFRPFELALBERNEZS, REZRERN—AaF0F
Wy WAL FRAAREFTHIR, RS LROGREFTRFEEEAEBERE, REFTHHE
R AT

BRI, RIDHFEERTHE, RAFELTONEELE— P k. FELERFLFEHFL
B, OBBHIR, FFRIOEE, ZHREERGEFLE, RBIRG, BLRAPELTREIERFEHF
Kb, A TARRS EHETEA LIFEN, FAE R EE LR LT HEfoFKGE
=, RAFmi it B 5ENEIIL, RA TR XERGET R E.

AL 254
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RER “LIMOIE” INELR, BHRIFTUFEFHGT X AE— 5.
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DH, B, FPRABERKEFARBEANE DR SETEINN T Z A R T, DA GE 4 Fmit
KT —ANHIFRARARE F A AU G S E, ELFHRRRS S TRERS. R, FLA
ARBE—RERFPELBINEFHETH, BAHEEAIK L SHEEATHE ACHRET L,
wEMT EHE—ANEH T, KB, S¥AE Bt RFELET .

AT BEREAPIEI, F AT Z AR IAREIR, A AT A0 5% 3T 58 5 L RATA LAY AR T )] 25,
BB ELHXRBEL — AR EERAREGTRAD L, AL EHEKFL, KEGHE AT
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5 FE ARSI EATRAA T R B, B FAESE —BIF T LER “R&E” & “XK
Fl&” ABPayiik, MBRBEAMXMGLEEINERIFATHRE, RERXFAERUFLE
ey NEEEHRLIE, RAFHE R,

ot L FEHERI S EZEET, AKRERNEMLIET &, RN TRALIRS 9i8E R L
AT E, Blde, BERA PHENFEATRAORIAIERFENEMIARBETFENS., TL
HREMAOINE, RF—F @k, ALFALSARZRRBIET 8T HMH A RE EXAK &,
Fod i i AL AR A9 TR ) o 15 O PR ER S LE R AARA IR o

B EAF O BAKNG H A XA RITFRIMERR B 9T &, Plde, AOEZAEARFTAIERFEERLLZF
A, T ERBTE R AR b, 5 R AT THARN S H TR L KRR E,
HHEMNB T AT AEA IR B, 12458 B84 A REOZSFAREFEADH. ATHLX
AP A, A ALENIZEEMAD, EMEMZITRGRA, BEEZIANRRTRA LR 9LIE,
J& FF B AR IE

FoF: (BLEX)

REERAABTRE-ANFERILA2BEL. RAED? 5—REARRAGHLFE, HHHMAKR
AR ERA TR EZA K&

KEHEBINADGEAR “TRE” RTHEATFERAG B 5035, — G oEH0E4
RRBIZEAARANG, L5 s MANFReHEARLLE, EFAARBRSG., F4FH00IEE
AL, Wlde, AHELLEEXRPAT “REAE” WU EE, AiTiE “H A0 FRT ZIFFR” NF,
WIER KM AF BV R IZAZTH L SRERE, RAREN CERFL” FFER; H4, £k
LR IZAR T 65 BA AT, RRZA T HAFER MWL T ZT MK M AEitdf fia
BT ZELAMGETERNAZHEABIHE, ELFIEAGIRS . ARKAFWLFEINEER T
BHTUARF, #t—FiEA AT R BN, LT mEABIRA . FOESOLFET 4 X
PiEHSHEA, FILFEEmAER, EHRRMEES,

B E L IZEEBOE LA RNAE, BRATIFFR LB LI T TR EFHRIT, EAT X
B, RLFHLRASARLRT S, AV ZEHFEEMARNIRE L, FEF5EKY
FARAT POE LA LAY XA, Bkt & S i$8 “FFERY R e fes b by g%
FELEPRESHAML “RE” R “TRAE” EANMELE ATRHHK, FLEZ G AT
EBEA VIR G F R, FHF ML E YLLK,

=4 (i)

R, FRAGRMNEESWT —ANETR. E2RLERFETENHMEZOHE T, £IFLRIAR
HIIALE—RLF, XFLMAHFEATILR:

o FE-IVEHNEZM
o EREFIAGAIK
o IRIAAFIFEMT RFIFINEG.

REFARFTENLD, AMNHLFRETADFPLHOG=AZE, KIREMLREE, HiR
BTHAXORTHE, FERBFRIFATHE. ForESHWF AR ENFIINEET MG
RN, b @oH T RAEIELAGK S (Flded BRTHGEAD) |, F AL @R ENL T
KREAHEF TR E (Bl it EHE) o ML F S FhalT AT ERE T S0 12
W, PldeitiZ ESNERS P #HATF 3
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o HFBBATRRIALE,
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TR E AR EY AT RATF LM, thdn, UA-FAE &6 75 X, A ARSI R 2 B
FIE AR LT ZARIRS, RAEFE R LME GHT7 0950, RIEA @ m B F AL AP
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B (HE L)
HRET LB THRWGIBE, BB LHNHTRERGSHF.

BB — RIS BT, AAMAT AEBR LEMECANBR, AAELT, K
FSEABRIE LABR AR, RELFT T FFOFILA LR X, REESASSN @At
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FIRST LANGUAGE CHINESE

Paper 0509/22
Writing

Key messages

To score well in either section, candidates need to:

e have an accurate understanding of the question in order to produce a focused and relevant response;
e demonstrate original thinking;

e demonstrate the ability to use a wide range of sophisticated structures and expressions appropriately;
e  express thoughts, feelings, or imagination clearly and effectively;

e avoid clichés and articulate genuine personal experiences when appropriate;

e make accurate and effective use of paragraphs, grammatical structures, and punctuation.

Candidates should also strive to achieve the following in each essay genre:

e in an argumentative piece, candidates need to present a clearly stated view with supporting ideas and
evidence in the form of facts or examples. These should be structured in a logical and progressive
manner with sufficient maturity and complexity.

e inadiscursive piece, candidates need to present a balanced view with opinions from more than one
perspective. The arguments should be developed with supporting evidence from all sides and structured
in a logical and progressive manner with sufficient maturity and complexity.

e in a descriptive piece, candidates need to describe a vivid scene in an effective manner and with
sufficient detail.

e ina narrative piece candidates need to tell a story (real or imagined) which includes complexity, tension
and climax.

General comments

Most candidates performed well in this year's examination. Many candidates were able to present a complex
argument or a balanced view on their chosen question in Section 1. They also coped well with the narrative
or descriptive essays, displaying effective images/scenes or a complete story in Section 2. Many candidates
demonstrated an assured use of language throughout, with different levels of fluency and sophistication.
Nearly all candidates were able to produce a complete essay of between 400 and 600 characters within the
allotted time. A full range of performances was seen across all four types of writing.

Style and Accuracy

Style: Many candidates were able to produce sophisticated pieces of writing, exhibiting a satisfactory range
of expressions, complex sentence structures, and very good organisation of ideas. They wrote fluently,
employing a wide range of structures and expressions. Weaker candidates used repetitive language and
excessive use of colloquial expressions. Such answers needed to include a greater variety of vocabulary and
expressions suitable for formal writing. Being more careful and precise in the use of expressions will improve
the quality.

Accuracy: Many candidates produced essays which were highly accurate and demonstrated a good grasp
of Chinese grammar. They were able to use well-constructed sentences and write in an appropriate tone and
register. The stronger candidates consistently demonstrated effective and sophisticated language,
incorporating ambitious vocabulary and idioms, as well as well-structured complex sentences that clearly
conveyed their viewpoints. However, it was quite common for many candidates to incorrectly mix elements of
several different sentence structures, especially for long complex sentences. Furthermore, some candidates’
use of Chinese sentence structures showed interference from English grammar, for example, using #= (and)
to link independent clauses in Chinese.
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Many candidates were able to showcase a wide range of vocabulary using a variety of characters, although
some candidates needed to ensure they produced the correct characters to express the intended meaning.
More careful checks of the work and a better understanding of homophones/homonyms will help improve the
accuracy. Candidates are reminded that while both simplified and traditional characters are acceptable in this
paper, it is good practice to be consistent and to avoid mixing the two systems within the same piece of
writing; they should also avoid using Pinyin in their essays.

Most candidates demonstrated a confident use of punctuation. Some candidates could improve in this area
by using commas and full stops more effectively. Some essays only used a full stop at the end of each
paragraph, relying heavily on the use of commas, which made the compositions difficult to read.

In general, improvements could still be made in the use of characters, punctuation, and vocabulary.
Candidates should take care to write clear and legible characters of a reasonable size to ensure the
examiner can read and fully credit what has been written. Candidates should try to avoid the use of basic
and plain language expressions; instead, employing appropriate and carefully chosen vocabulary, phrases,
and sentence structures would improve the language quality and achieve a higher level in Style and
Accuracy.

Content and Structure

In Section 1, most candidates appeared to be aware of the difference between an argumentative structure
that focuses on one side of a given topic and a well-balanced, two-sided discursive structure. With the help
of the bullet points listed under discursive questions, candidates were able to structure their essays in a clear
and logical way.

To achieve better performance in discursive writing, candidates should critically examine the topic, offering
both sides of the debate. Candidates need to read the question carefully, particularly the bullet points listed
for the question, and ensure they fully address all the points in a logical way. Candidates should be
encouraged to provide a wide range of convincing supporting facts for both argumentative and discursive
tasks.

Planning a brief outline within the allotted time would help candidates achieve a logical structure and avoid
writing irrelevant material. Having a plan for argumentative and discursive writing is particularly important as
it helps candidates to keep their writing focused on either a persuasive one-sided argument or a balanced
account, as needed.

In Section 2 some candidates needed to remember the difference between the two types of writing:
descriptive tasks and narrative tasks. In Question 5, asked to describe the surroundings of a recycling
centre and their feelings in a school visit. Some candidates told detailed stories of the visit, making the
writing more narrative than descriptive. Conversely, some candidates chose to write a narrative task about a
travel story experiencing cultural differences in Question 7 but devoted a large part of the writing to
descriptions of their feelings.

To achieve a better performance, candidates are advised to focus on the type of essay chosen and to
practice the writing skills relevant to the task.

A good descriptive writing focusses on description rather than storytelling, always presents relevant, well-
defined, and well-developed images, ensuring a secure and coherent structure. The work should include
carefully chosen sensory details and utilise various descriptive devices to ensure the images and pictures
are vivid and realistic.

In successful narrative essays, various narrative devices, such as flashbacks and time lapses, contribute to a
complex and sophisticated structure with a well-managed climax. Well-balanced stories are consistently
engaging and readable, using detailed and appropriate descriptions naturally.

To achieve a better performance in Section 2 tasks, it was very important to carefully scrutinise the key
words in the questions, such as ‘% i+ 493 % and ‘#7495 15’ when meeting your idol in Question 6, and ‘#& 7
"and ‘XL £ F in Question 7, which could help keep the writing relevant to the question. Improvements in
candidates’ plot development skills would help their narrative writing, particularly focusing on how to manage
the climax and build up tension. Candidates should have an idea of a storyline before starting to write. This
should contain the necessary elements of a short story, such as exposition, rising tension, climax, resolution,
etc.
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Comments on specific questions

Session 1 — Argumentative and Discursive

Question 1

N

B ERFRARBT —NREORENS, " KRR ED? E-RBEARAHLFE, SR AH2
B & XA R R & XAk

Many candidates who chose this question were able to fulfil the task with a good sense of purpose. They
presented a clear position on whether they agreed or disagreed that social media platforms provide young
people with the best opportunity to make money in the first paragraph. They then applied relevant facts and
ideas to support their viewpoints. Most candidates developed every stage of the argument, and linked them
in a logical way, leading to the conclusion.

Stronger candidates used arguments that were focused and effectively applied various argumentative
techniques to present their position. Those who agreed with the statement mentioned, for example, social
media platforms offering equal opportunities to everyone. Arguments disagreeing with the statement included
limitations and challenges of earning money through social media.

Less successful candidates did not answer the question. Some confused the concepts of social media
platforms with the economy of internet celebrities and shifted the focus to discussing internet celebrities.
Others discussed the advantages of traditional well-paid jobs and career paths or provided detailed
information on ways to make money on social media without analysing them in depth. To achieve better
performance, these candidates should focus on the argued question, and their arguments should be
supported by persuasive facts and ideas.

Question 2

H AR & EZA L,

Most candidates who chose this question disagreed that parents should prioritize getting their children into a
good school above all else. Some stronger candidates started with discussing the definition of a ‘good
school'. They then argued that parents should prioritize their children’s health and happiness above getting
into a good school, and that the children’s interests and passions should be taken into account. These
candidates presented persuasive and coherent arguments, including convincing and relevant facts, such as
their own personal experiences and celebrity deeds. Best responses managed to describe and refute
opposing viewpoints to create a compelling case that the argument being presented was correct. These were
always presented through a variety of well-constructed and complex sentence structures, accurate
vocabulary and an appropriate register and tone throughout.

Candidates should be aware of the style of argumentative writing and avoid narrating facts too much, to
ensure they present in-depth arguments. Weaker candidates confused the differences between an
argumentative task and a discussive task as they discussed the pros and cons of ‘good schools’ instead.
Some provided too many details and information using their own or celebrities’ educational experiences as
supporting facts, which led to a lack of appropriate register, tone, and depth of analysis. Candidates need to
practise choosing persuasive facts and ideas and stating them accurately.

Question 3

R, FRAGGMNEIES I T —ANET k. ALK EFRAET EMHEEBZ0RT. £ITERRARGH LS —
Fa X F o LT LRIV LA

o FRIVMENERNK
o [EMEMIF I AN
o MRINAEF S FEHF RRFITINE,

. Most candidates chose this question in Section 1 and were able to cover all three bullet points with a
sound structure, providing relevant supporting facts to strengthen their discussions. Strong responses
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demonstrated a good understanding of the importance of learning a foreign language. They comprehensively
analysed the advantages of using translation tools (e.g. convenience for travelling abroad), and presented
the disadvantages (such as to the risks of inaccuracy) in a balanced and objective way. They also provided
reasonable suggestions on how to learn a foreign language effectively, for example immersion in a foreign
language environment.

Some candidates narrowed the topic of learning a foreign language to learning English, instead of using
English as an example. Some responses only discussed one side of the discussion. Less successful
responses usually developed the discussion in a straightforward way, without supporting facts or ideas.
Candidates need to read the question carefully, address all of the bullet points in a logical and coherent way
and provide relevant supporting facts and discussions to strengthen their ideas.

Question 4

HFZANTRBERGRERFIFPORRES, &5 G, CHRRTIRTARTES, FHHLL
EHEFRAEBE-BELF, LEFLMOIEUTILE:

o MHaRRMTHF
o I R SRS R
o FRAWITHRRLEE,

Many candidates answered this question. Most fulfilled the task well and covered all the required bullet
points. Stronger candidates expressed clearly that in healthy competition, individuals strive to achieve a goal
or perform better than others in a fair and ethical manner. In the main part, able candidates always began by
explaining the ‘lying flat lifestyle’ first, which involves people choosing to opt-out of competition altogether
and focusing on living a simple and low-stress life. They then presented a balanced and objective
examination of the lifestyle by discussing its advantages (reducing stress, allowing people to focus on their
hobbies and interests...) and its disadvantages (leading to a lack of motivation and ambition, limiting career
growth...). They also suggested various methods for how young people can live a happy life.

Most able candidates developed all stages of the discussion and linked these logically. The sentences were
well-sequenced within paragraphs. The candidates were able to use an appropriate register and tone
throughout, along with a good range of expressions, to analyse and summarise their points. They were able
to avoid repetitive and straightforward discussions and applied relevant facts and ideas to support their
opinions. Candidates should also be aware of the style of discursive writing and avoid narrating their
personal experiences too much, as it may sacrifice in-depth discussion.

Session 2 — Descriptive and Narrative
Question 5
I DRRFET —ANE e E, BEREIOTEARG KT,

The overall quality of responses was satisfactory. Most candidates presented several detailed scenes and
images of a recycling centre and described their feelings accordingly. Strong responses described the
surroundings from different locations and angles, with the movements of the writer, to add depth to their
descriptions. They provided various sensory details of the place, such as sights, sounds, smells, tastes and
tactile experiences, conveying the busy atmosphere of the centre. Through these descriptions, they
expressed their concerns about natural resources being wasted and the pollution caused by humans. They
committed to avoid waste and to protect the environment. Strongest candidates consistently integrated
feelings and thoughts into scene descriptions rather than separating them into different paragraphs. These
responses also displayed high level language skills: they used a variety of well-constructed and complex
sentences, effective vocabulary and appropriate expressions to convey the surroundings of a recycling
centre.

Weaker candidates described the surroundings and feelings using straightforward and simple vocabulary.
They needed more details to be more engaging and to capture reader’s interest.

Another common issue was that candidates wrote at length describing their feelings and included only limited
descriptions of the scenes, or vice versa, creating an unbalanced piece.

Additionally, some candidates developed this topic as a narrative task, focusing on telling a story about a
school trip to a recycling centre instead of describing the scenes and feelings of the visit.
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Question 6
AT BT HR69181%, #E L iTay R A iRag.OMF,

There were some very good responses to this question. Candidates vividly described the atmosphere by
presenting a series of well-developed images of meeting their idols in a concert or encountering them at an
airport or a train station. These responses used ambitious vocabulary and complicated sentence structures
to describe the stunning scenes and their feelings of excitement. To convey the atmosphere at the concert,
they included a variety of details: the way the venue was decorated, the large number of participants, the
fluttering brightly coloured lights, etc. The sense of excitement was also captured through the emotional
reactions and facial expressions of the participants. The descriptions also depicted successfully what was
heard or felt by the participants, and their feelings were naturally conveyed via a series of sensory details.
Descriptive devices, such as the movements of the writer, were applied to reflect the change of perspective
from outside to inside the venues or from a distance to a close-up. Some candidates created a short time
span to express their passions and feelings about their idols to enhance the descriptions.

Once again, there were examples of responses adopting a more narrative than descriptive approach. Some
candidates focussed on how they fell in love with the idol, or how they successfully bought tickets of the
concert instead of describing the scene and atmosphere. This approach sometimes took the form of a list of
the events of the concert in a straightforward story with a beginning and ending. It is important that
candidates focus on what is asked in the question to ensure that their responses are appropriate to the
genre.

Question 7
RERMRERFPRLTELEFG—KRET

Some candidates who chose this question told interesting stories in which they experienced cultural
differences during an overseas or in-home trip. Stronger candidates effectively created imaginative and
engaging stories, often involving misunderstandings, to portray conflicts and tensions caused by cultural
differences. They applied well-constructed sentence structures, accurate vocabulary and appropriate
expressions and provided sufficient details to enrich their stories. In successful responses, the balance of
different sections of the story was carefully managed, and the characterisation and setting were fully
convincing with the support of detailed depictions. These stories usually had a well-crafted conflict and
climax and a meaningful ending that revealed strong emotions.

To achieve a better performance, some candidates need to improve their awareness of the climax in their
story and learn how to manage a climax in a narrative task. Weaker candidates tended to present a story
with a beginning and ending in a straightforward and plain manner but did not succeed in engaging the
reader. Some candidates listed what they saw during a trip rather than telling a travel story reflecting cultural
differences. Additionally, some candidates put too much focus on listing cultural differences between two
places rather than narrating their personal experiences of cultural differences felt through their travels.

Question 8
VA CRMARITE 2L R E eeeees TN, B—AKE,

Most candidates chose this question. Answers were generally satisfactory narrated stories relating to ‘blue
sky’. They used a clear progression of events to portray relatively convincing characters and settings.
Successful pieces had an effective structure which candidates managed to adhere to and thus presented
engaging and fascinating storylines. Stronger candidates effectively applied narrative techniques such as
flashbacks, interludes, and descriptions of the environment to create authentic and heart-warming stories.
For example, with the blue sky as a clue, they recalled the happy stories and sweet moments that took place
with their deceased relatives. Some candidates applied imaginative and creative plots to narrate engaging
stories; for instance, they used the blue sky to symbolize hope in stories set in a future scenario where the
environment was destroyed by human pollution or wars. High quality pieces had carefully balanced sections,
and climaxes were mindfully managed.

Some straightforwardly responses narrated stories without the necessary stages expected in a narrative task.
For example, a few candidates focused on describing how beautiful the blue sky was and reflecting on their
feelings about it, making the writing more descriptive than narrative. Improvements could be made by
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practising the skill of building up conflict and climax and employing narrative devices to make the story more
creative and engaging.
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FIRST LANGUAGE CHINESE

Paper 0509/23 Chinese
Writing

ITEEL

AABBZRLXEZEANTHEAZRABELE, 2RFREERS, £4£F 243
BALAERA, TXEEEEET, PORAET, AEMAX;

I E B A Y,

FW I Rk R BT RGP 6 R

WAL, EYERRAFHOMART;

Gz B S A 48 KAk ik 7 X

B AL B BRI EE T

BARE| B L F LA, FARZRELE:

e At L (an argumentative essay)¥, % & xF 19 AL H 1K P KA F KR HA &, HE I BE T AL
o M LRSI, ERAME, HRILE— R BRRE,

o fifi#t L (adiscursive essay) ¥, & &£ S ARSI AL, MEARE —AN AT &,
FAE I RAE T AL M EFEEH, REMEE, HRILH— 28 EREL

e fHE X (adescriptive essay)¥, FEUELGMIRE, A AL L L H B @R Lo

o AILAX (a narrative essay) ¥, FEZiHiE—ANTEY, QAL EFRIHHAKE; KETURAEHY,
T AR EA G o

BARIEA

BERRFRF, KIDHELERNLANHE, RMNEEF—FLTR—HBELIF L, & FFPTR—
BE LRI L. FAEEETERN T @KL RRAZZGRA AL M., LRISFEREACHTN, <
AP b 400 F 2] 600 FHYLF. F A S MY H SN HEF

B 44 A Rt

ERATT @, RBLFRBABREAELSHEREY X LR TEM, BHITUAY. REFE, SH0F
WegLF, Fr8EmkOLFAFANNETEL., o oBhFHE; IEIFEFLRALI L PFE, HikiE
T RA G ARARE .

AT T, FEEFERNBEBGETRAFBELZRARS, RNEEHEAREG I LK, RAE
L8y B RRAE TR E R AE G oS a9 ME B W MRS, AL EAE R ARG, 1695, WHialf LE URFAA
Bo ARfn, REFEAFELMYLRIELEE QXA ARGHE. KOTAPARFRIL; ALGXAI X
B|RiEiE AN R, e, A “Fo” BEAANG T,

— R H AR E BB B, RS H A AT AT OAL . R A R ik IR 8 557
WhL, BB Rl makh s B, BARRET/H., HEF/ AR MR, REEATUERRKT
RERFEL, 2E AR FBIAE— P ERARR AR, #4858 X E P EAHE; WER
LB BEANTE, ToK R R LKL L TR,

RHADHLREFRERNIFEL T, BHARLSFEEALBMERNLST, RELRERN - FHKIL; LAWY
LT BAR S TR, R L BAR R T G BN kAR A M, ARRFTHH 5 RIZF SN,
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BARB, KIPFLARFHE, IrafBikralnEEt— ik, FEARZRAERLFTERIE, BHH#
R, FHERNEE, EHREETRBAFE, B, BLRABELTRERFEAR I MFRELHE. AT
BERAE G RHET BA RIFRN, FEGRETE LR LTHERFRGES, 2FmBafaFsEeiEic,
kAT XA o) KRB IET NE

B L 224

B B —Fp R A, BRI FAERTIRIBGEL ST LHEA: SGELAE (F—Hff ) 555
AERAHMF LA BE” R CRRAE” EAE: HRIEE ($ 8 5W8) TLHERT, T
AR mF WG A BB R AL, AT AT RUFRERYGT, EBEERF AN E AT,
KL% AT R AR E R AT @it it B A BT @I EAR, LAR “LRMORE WIANARE, BHKLFE
VAR A 38 404 7y Xt B4 — %

AT BIFE—FMEL, ENEAELETFHZREAMERN LA R LEMA. R R A FE, F4AT
A EXBEZA E—AE ZRA, X TUMRLFLEN g TFHEME, BLhA, 08, BHERRA S
— I AL EE, BHCTAAKBGE L EE T FE R R A&, 4T Ak Ut B A 4
— AT A 8 P 2 ik

B FoIpegE A, FREERFTHE LA UR LA ARG KA, XE—TAZK R0 T 58 Flde,
FRAEREAEME R —NEAEGRT LB GG F S, BAGFEFmitE T A A, 2k, B4
HREZANTEAMT, ARETRALTHA, BT —AAFRRERGETF, EIFHLRRDYZTHE
B MR, FAREARRR—AL “BRA—LEHFR” MANKE, BANFLANKISHEENTHRSE
BLHX A RBEGETE, REAHE—NEATH. K&, il Rt E.

TR XAE R, EAE N GEAEIAREIR, AT AIE AR B LR AT TG AR T I %, BB L
HREZ AR ESHERETIAD L, ATRAAEARARFL, KANHELET 8 @EER, TWEH,
AW RS MM de ., 2XEMEA; FHRELEFTOLEREREIF/ AT LS NRETETHE,
EREME Tk, BREARSAFFELFEZ A, RIIWILRIAFERNER, HR, AMMEFERRF X, Ho
EFtET, AR, ELFENFERTE; R, TRILEASmMRG HE, R, S, AEERE,
R ERARERKERS . AT BIFERL, HIFTRZINAFAEATTREFTORSD, LERWTETE
B, TEREKAAR, FANZLENDEZ NN EITFLMHIANKE, P TEHERKEFETOFR. L&, 5
FatE B,

ZREFHHBITIT ARG, AAFTERARFEXRET R, FARF ) MIMEAL B P o) X437, o f 24T
by CHRREFRT A AR F, FLATH C—HREF”  FARZEREKEALL TR ETRE K
Bt T, AT BRI, R,

A TFEAIEH
F—IFp—RX B X5 X
B ()

CRLJE R AT —ERITN. RRED? T B-REAURAGLE, HHIRA T AR ERE TR FEA
*o

R ZHEFIZA B 6 F ARRIFRT R T GAEES, Bk E 5T, BHEBMAH, —EIFRALRS
WETRHE P ERAED AN X—3lEk, BERIMFAEFLFRTERL. Flde, 145 E, FR
ESFAG A REHRE I TR A Z: RN EHARKAZE LR T 5 M 2% 6 ASEGE 3R %,
23X AP TR — R R ARAE = S 89 B R A P R0 AR B — BB, %5,

PLEAT O LF KR S AR Y BTG A B bR i34, A — R P4 K 69 F KA SR A M 2 B & 3K
FR&EX—H ik, ARPESUXIEFY, #BEF Tt BBLABIRS, Blde, FH KXW LG W64 5 947,
BRALJEHE RFHF, FADBLTRASATZ LR RIERN A TS, MNEBATLIZT EEELRL
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SREFFEE, MBI, ARG RIRFHEE, FRLCFLRTINE R T UEH T ARF, ARIEH
Byt B A, X RIERT LFWHIRT .

—RRKRAGLFRIAT A RFOEA, Plde, FRLLELSRBLEARE, HRiTERELAFAE, X
58 RE. AWMEATE TR TRAENESE, RECHERRWAETRE, AWEFALAKACARNLEN
WG HVERBIEE, 2O T EAAARG ST, TERMNGBIERFTTFER, 2R, AREL
T AT T ML B 69 R B AR B, AP ARRERLAE B R 69 R4 B A A6 R R R 69 2, XAREF T Ut
Foif i X AAY LT RA, ABSF RIF R G, ENE LR EMAE ; B0t ZmiRsadte, Fix AABLRA
8 F A E R T LR H

F=M: (LX)

ANAAFAERZ “BERAREFINF, —SREEZRH. " RRAED? 5—RELANRAGLE, LRI M
AR &RAH LR FEAHE,

BARMT, AEFARBRALENMNBAER AR EME PO ERAN S, AEBBRLEGLIET, 5H
T—BREMTENGE L, RIRBYWELESZRFE—ROAARITHRI —F Rk, MNEFTESE B PF
MLk AL S, & RIS IR TAERA LR A 0983 A9, BTG A — R E%iEE, Plde, @i “F
BE TSR, BHERS” RI&F “RE” 92y, @il “E7 5, THLIR” 231H “TRAE” 91%. A
ATRBAEINEENFTE, JIRATHIRERLATE (WwAER, Bx) RIEAFEABRTHFT IR HRT
PR, MAZXZILEHER, EPHRRNMARENG—ATF8, FHh, CEEZAERERLRN—ANE2T AL
AL B 5, LFWEA IR .

BoaiELRZiaE T, MR, FLER, JNEFERMXNEET, &KL BRIBGHIRT .
X EA RRENPED L, FRIFIEARIE A FTEHGFELD T B 5iR, A% IFE A HTIX
NERZIIFATHRE, FORGVLFAEST TEABERNSHLG, EME LN KX, ELEABYmFE
g, AIERAME S, —RESRRGEAFEFBABGNE, Plde, RA@MIKLT “EH7 IAMTH
WA BT EEANFEGRREL, RER T TEERH, RELHELE “FRB 2L, THELFE
WETH, KL FWHRiEfAEREE, BRI TRRAKL.

=M. (FikEx)

VART, “HRA7 REFATRLWIEL, b, REFBRALTRBEERAFLE, FLERERSET — B L
T, LFLMOIEUTILE:

o FAFREALIBMENGRE;
o  MAIFIRAF@E, HFARS—HF R KA THNE R,
o AMEMMF AL SRR E.

KERAF LAY E LB RZAE PREGEAZE, TXARLE S, RETHXGFRLER
IEBARAT A8 o 130803 A9 LB R I AT AL B 89 RATIZAE, ARRFIZET AR EAREGRE, #
Yo, FR—RRRT ., ARG oafeit ), 2 K RBAMNA A fa256 ) X EEE. BEBCROY
ARSI R AR EF o T RIEAVRADAAT T — 28 LI AT A 637 AL, % b de T o S48 IR
DA TTRAF MR, CIEHERE, FHIAESRETE, SESR, —2FETRA T OEEENET RN,

REBFEERBIFE N F AR BRI RGN, 245 AL (Bt BARR AT A A1)
L, RRERBEK. BoESUFLINT —LRETANBRMRT G, Pl XRES, %I, RATH
F, AL T IR AL REA I AR TR LG Q@ 0, K, BT EERRETAGERAR, &
A R H BRI LA A AL . AR E A AR IR AT AP RMT AR, (2RA LSRR RA
TR HATAIEAT, ZBE TR ER, —REPEMRGIFTRIRT —MAANSZ R, F0RTK
TEMRES. ATRBFRLEHERF, FAFTZASGTERN LI FLEMHZIAAR FPRIGHAZ R, FLR
AR R R T AFR A RN, LFLRZEEESHERRME, AEZAAR P “AREEREE—RKL
7 HELR,
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Fvm: (iTitxL)

TAEFEI], TERABIR, REAZRAR LFEIWETH., 545 —EBEE#HITITE, LELMREIFEULTIL
b

CHRRFET TRAHRE;

CHRERFT A I,
o ARARP RILMAYE ) 7 KA A,

ERF—FHFPRTREHAE . #EFERTENPIRERMNGHEFT LN MKW KAR. FREHOFL
Fmdid CARFN” XA—RRHATLEERELTANRES, TLUEETADFRIG =A% 8, RAHTL
— ALY IR A L. AR B TRARART D XREH SR EF, P, EREABRRERETHK L
H. EMNTEAMNTRNETSZAES, TAT AR RAA2EF, ANFROFEALLRITHARFTHY
" o

AR KT 2] B S s B, BB SOF A R B HMEAPF 5] F ARSI A RS, Blde, HoA
RETAEXRFIIEN A EREW, FATUARERBATHTARF I, RAEZFN 2., BKGF
BA L, HEREITFATHGTRES, BIIX LT EHRREAELFTIGRY. ARASREE, £MNT0T
W KRR LR | fi A EGIER ., FRAIEA I RS, HARFRRARRZ RBEERF T @ #F
A A bR A S ) 7 X, KA AEKST D @@ ] e AR A S AR,

AT BAF AT G, FAETUAREAL B S d 0 E SR RHLFHEANIY, ERAALRA GLFERIHN
B, XFRBRAERZ ARG, AIET IR, BETOXNFELHLAMEEHAE, &2 NEYGEBRR
#, FERBELRISZRAENMAGEFTEN, ARREL S0,

FoFp—HELGERL
FARA: (5L
—NAERGTFR, RERINEE. BERA BT ARG FHRT,

AR FZFHFPRIREHAR . FAERALBRELANRE, KEZUFERRBEAERG —RERINEFHF
RER LR F %, RBRE—EmT, FERATHEIRTFRS FERGMENRE K. KERFLE
TTRIFWIETKAE, AT EHRGR, AXNFLESNREIREEAE ARG ARZE, PldeTH
PR PLEA B G ERFERGRE. FoESHF LB MIe LB B A XGEANTRE AN
SN, BAKRYH@TRE, TEHIANENIER, 2LFAH 80K, RMNEATIAZFIER A
RIF OARF ZORERNIARTELSRLK, BIHFF ARG HR,

Bl Z AR SR PRGBS RBEFTE, RARR, LIFRZBEE), —LEXFHZ IS
P RE M RA, ERLFERAEREZ )R, AELFRABEMELENRB G F R AFY, REATH “&
XM ERK, B, AEFALAELFOHFTRASRLE T LS RBANBRMNAMT A, AT A0HE, & AFLITERIT
BEFmT, PRTADZRGAFYRNARBRLORE, E/FLFAELR BRI RIERE Lo

ATEEINEE EBRIFRIF ARG, FETUBALSHRET@ATHE (Blde, AL, T 0. RCAf

W), REEMMNwAE R FEEFORT., INMBIZEANMRESF REE A IRHET LGRS ER, 3%
W LEHANECFH, ThbEE, RN, FAZEFRIZ—BAMEL, FE2ERITLAL, HN1E2/FmF A,
R EUREE R, BRI b B0 40E R B

FoxA: (HEFL)
REIARKRE T —ANTa L8937 . #EB RGP HF A0S
R % HOEAF AL H A AL BT H R Wtk —ANTE AR 89 9 % ABAEA L BT e R o A8 R AT

ALk & & RILN %, WA — Mk mT, RAE AT K S, FRADBHAREL. A EF L RIMRSET
WA B SRR, MET PP RARIFT IO —AmANT, ALFRRTREOLE. AORSHLFE
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KEEZRT HHAGE LK, FEHEILAEEOEL, HOABFARLIO@THEATHRE, TELFLRY
EH—RRE Fok, Blen T, S5, ARIEEMEANEALT, (TXEA LTI,

Ky, ARFLLKIE,ERATHAEARMNBE-ANATTEARTHRL, B 0RBEIRAR, REHR,
TAFHRLFE ARSI INRT A KRG EARN L, BARSZITNIABRTEORE, EARIFHT R BEE
%o K, ARELFHET IR ANKEQIARE AT, TRF4E T ZHETHMNAMFL, TIHAR L
T —ANfatr b, UBBETREETHZ,

ATRBEZHGSH, FEFEFmTA, WYL X473, UARNENELSA B &L AR K48
EH. BRFALALENEMNAT —ARERM, ARBE-NFAWHLEMTREANE, HRFEEE, FREGRAD
Ao b, FARHARDETOAFN, ERNEAG S TEM, &Y RAEAGEILI LA, #EAEE,
FRAAR BT EH R AR

FxAEm: (GERL)
R KA ARG ] R Z R 8 — AR E

REMEF AN E LRI HRERTRAOEZK, BRAF AT HMAIMALENEBEFHET — Rt L. F43¢
“RE” EMEMH, REEENEMRK S RABYREARKGFHERES, Bl Lth K He) BAEE . AR
MiRa. HIMA—ROER, MARES, REAWFERITHF. FORSUFLSRABHETHESHANIET R
ARG MG RIFRBAERFRT: Fan, L&, @, £k, AHLRAREATER, HRF
BAEF R AR ARG R MNB L mT LR E RFE, RAMY ZARFRFFEWAETHE, LERME
RBHMHRFERF. RITFGLFEFAMH SR GF RAZ N, ARBTRFRINZGEE.

—RFEARMTABFHXEE “BFE” |, BT ANMAXEGREKGKF, AOF LR THZ A S EH
G, ARAHTERFIY, BELFIEZRPE, BAFILEELE, AL TR EFOKEFFT RK
FshZ FHME, LiEEEUIEM, — R L FALM P TFERER ST KRR LERBEFRPH, P, £TES
EENBAMHLEAAEZIHF, THNELR T EIRETRELNTE/HGEATE, RARRFHE-ANAFLAHL
R F,

AT ETA P BRI R, BNF EABHELAE —ANRFRM, FHEMRE LFOITF K, THRALE R
e FALTFZREUF/RIHZNER, FIMEEHH. FAELXF ) ZHARERTT, Pt £5)
A REIE T, ML F R BN,

FANA: (T L)
VA GEEIR R EBRA — LW FE e’ AW, B—A%F.

KERABRANGELRFEPE NG “RALHFE ARORE, AWFREIRSEARR. KEH
HEHRAAFWHEHRETE, FRAREEEAR, BoBRGWHEFARSRENETARE ) ERGET
EHAEMAIBRA O FEGITE, RERACYFEEAENEIIKFSF., WBITFHLETALZEHNTE, ¥F
e &SI, SR EAY, LFRRENNH., ARE A5 0E R T REMLT, e, 4k
B, FFERAE, AEE ANASARRYKE, BrHRAWEFTLR, wANRSENEEE, fTaxtED
FoPe ik %,

— RS BMR LT EREFRAR, RZBFFDLENTT, LAHZHFS Y. —EFLERTTXER
B AEMNAMT ZBERACHFE, AALABT AR RGEFRRR, JHFEGATADZK, 203
BT —3RHHNE. AT RRXEFE D, ZFAFAEWBHERF T B LGN INE, A TREKFLAR]
7, FERZZ RN B EARN LBLFHETRALR, ARAREMLAZTEREEN R, LR
GHERERAB R BN, BRELXAELLRLS B,
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FIRST LANGUAGE CHINESE

Paper 0509/23_English
Writing

Key messages

To score well in either section, candidates need to:

e Have an accurate understanding of the question in order to produce a focused and relevant response.
e  Demonstrate original thinking.

e Demonstrate the ability to use a wide range of sophisticated structures and expressions appropriately.
e  Express thoughts, feelings or imagination clearly and effectively.

e Avoid clichés and articulate genuine personal experiences when appropriate.

e Make accurate and effective use of paragraphs, grammatical structures, and punctuation.

Candidates should also strive to achieve the following in each essay genre:

e In an argumentative piece, candidates need to present a clearly stated view with supporting ideas and
evidence in the form of facts or examples. These should be structured in a logical and progressive
manner with sufficient maturity and complexity.

e In adiscursive piece, candidates need to present a balanced view with opinions from more than one
perspective. The arguments should be developed with supporting evidence from all sides and structured
in a logical and progressive manner with sufficient maturity and complexity.

¢ In a descriptive piece, candidates need to describe a vivid scene in an effective manner and with
sufficient detail.

e Inanarrative piece, candidates need to tell a story (real or imagined) which includes complexity, tension
and climax.

General comments

The majority of candidates performed well in this year’s examination. Many candidates were able to present
a complex argument or a balanced view on their chosen question in Section 1. They also coped well with
the narrative or descriptive essays displaying effective images/scenes or a complete story in Section 2.
Many candidates demonstrated an assured use of language throughout, with different levels of fluency and
sophistication. Nearly all candidates were able to produce a complete essay of between 400 and 600
characters within the allotted time. A full range of performances were seen across all four types of writing.

Style and Accuracy

Style: Many candidates were able to produce sophisticated pieces of writing, exhibiting a satisfactory range
of expressions, complex sentence structures, and very good organisation of ideas. They wrote fluently,
employing a wide range of structures and expressions. Weaker answers were characterised by repetitive
language and excessive use of colloquial expressions. Such answers needed to include greater variety in
vocabulary and expressions suitable for formal writing. Candidates could improve by being more careful and
precise in their use of expressions to ensure they are appropriate.

Accuracy: Many candidates produced essays which were highly accurate and demonstrated a good grasp
of Chinese grammar. They were able to use well-constructed sentences and write in an appropriate tone and
register. Higher scoring candidates consistently demonstrated effective and sophisticated language,
incorporating ambitious vocabulary and idioms, as well as well-structured complex sentences that clearly
conveyed their viewpoints. Candidates need to be careful when producing longer, more complex sentences
not to mix elements of different sentence structures, as errors were frequently made in such cases.
Furthermore, some candidates’ use of Chinese sentence structures showed interference from English
grammar, for example, using #= (and) to link independent clauses in Chinese.
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Many candidates were able to showcase a wide range of vocabulary using a variety of characters. Errors
were still frequently observed this year in the use of characters, with some candidates producing the wrong
characters for the intended meaning. Such errors could be reduced with more careful checking of work and a
better understanding of characters that share the same pronunciation but have different meanings
(homophones/homonyms). Candidates are reminded that while both simplified and traditional characters are
acceptable in this paper, it is good practice to be consistent and to avoid mixing the two systems within the
same piece of writing; they should also avoid using Pinyin in their essays.

Most candidates demonstrated a confident use of punctuation. Some candidates could improve in this area
by using commas and full stops more effectively. Some essays only used a full stop at the end of each
paragraph, relying heavily on the use of commas, which made the compositions difficult to read.

In general, improvements could still be made in the use of characters, punctuation, and vocabulary.
Candidates should take care to write clear and legible characters of a reasonable size to ensure the
Examiner can read and fully credit what has been written. Candidates should try to avoid the use of basic
and plain language expressions; instead, employing appropriate and carefully chosen vocabulary, phrases,
and sentence structures would improve the language quality and achieve a higher level in Style and
Accuracy.

Content and Structure

In Section 1, most candidates appeared to be aware of the difference between an argumentative structure
that focuses on one side of a given topic and a well-balanced, two-sided discursive structure. With the help
of the bullet points listed under discursive questions, candidates were able to structure their essays in a clear
and logical way, even for weaker candidates.

To achieve better performance in discursive writing, candidates should critically examine the topic, offering
both sides of the debate. Candidates need to read the question carefully, particularly the bullet points listed
for the question, and ensure they fully address all the points in a logical way. Candidates should be
encouraged to provide a wide range of convincing supporting facts for both argumentative and discursive
tasks.

Planning a brief outline within the allotted time would help candidates achieve a logical structure and avoid
writing irrelevant material. Having a plan for argumentative and discursive writing is particularly important as
it helps candidates to keep their writing focused on either a persuasive one-sided argument or a balanced
account, as needed.

In this paper, Section 2 was found to be more difficult for some candidates, as there was a tendency to
confuse the two types of writing: descriptive tasks and narrative tasks. For example, Question 6 required
candidates to describe the surroundings and their feelings when getting into an unfamiliar place, but some
candidates focused on narrating why, when and how to arrive, what happened next, etc., in details with a
beginning and ending, making the writing more narrative than descriptive. Conversely, some candidates
chose to write a narrative task about becoming a film director in Question 8 but devoted a large part of the
composition to description of their exciting feelings.

This could be improved by focusing on the type of essay chosen and practicing the writing skills relevant to
the title. One of the main points of good descriptive writing is to focus on description rather than storytelling.
A strong descriptive essay always presents relevant, well-defined, and well-developed images, ensuring a
secure and coherent structure. The writing should include carefully chosen sensory details and utilise various
descriptive devices to ensure the images and pictures are vivid and realistic to readers. In successful
narrative essays, various narrative devices, such as flashbacks and time lapses, contribute to a complex and
sophisticated structure with a well-managed climax. Well-balanced stories are consistently engaging and
readable, with plenty of detailed and appropriate descriptions naturally integrated to serve the narrative
purpose.

To achieve a better performance in Section 2 tasks, it is very important to carefully scrutinise the key words
in the questions, such as ‘& X #-% &’ and ‘%k4I in Question 5, and ‘—## % in Question 7. This will help
keep the writing relevant to the question. Improvements in candidates’ plot development skills would help
their narrative writing, particularly focusing on how to manage the climax and build up tension. Candidates
should have an idea of a storyline before starting to write, which should contain the necessary elements of a
short story, such as exposition, rising tension, climax, resolution, etc.
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Comments on specific questions

Session 1 — Argumentative and Discursive

Question 1
‘M ERAR—E R, RRED? T BE—REARAGLE, HEARAT 2R ERE R XA
*o

Most candidates who chose this question satisfactorily fulfilled the task with a good sense of purpose. Some
convincing essays agreed with the statement that items sold in internet-famous shops must be good, but the
majority argued against it. For example, they pointed out that it is an oversimplification to say a popular store
is automatically good; internet-famous shops heavily rely on marketing strategies by collaborating with
internet celebrities, but this approach does not necessarily guarantee the quality of products or value for
money; not all items in these shops are created with equal quality, etc. Successful responses effectively
developed each stage of the argument and utilized a range of relevant facts and ideas to explain why they
agreed or disagreed with the statement. The higher-scoring writings always included a good selection of
facts or examples, such as, case studies on shopping at internet-famous stores and significant events
involving internet-famous shops, to support their arguments and explore the points in depth. They managed
to maintain consistency in their arguments and link their ideas in a logical manner. Some excellent
candidates described the opposing viewpoint and refuted it to convince the reader that their argument was
correct.

Some less successful writings confused the concepts of internet-famous shops with internet celebrities and
shifted the focus to discuss internet celebrities, despite the fact that the popular store itself may not be
directly related to any famous individuals. Other candidates focused on the features of internet-famous shops
rather than the items sold in them. Many candidates shared their personal experiences with online famous
shops but included too many details, making their arguments more subjective and less convincing. Some
candidates discussed the pros and cons of internet-famous shops, but this approach failed to present a clear
position on the given statement. To achieve better results, candidates are encouraged to thoroughly
understand the question; their argument should be focused and supported by persuasive facts and ideas.

Question 2

ANINAFERZ AERARENE, —CREZEH.  FRED? E-REAWRAGLFE, SitikAt
LR & RA TR FEEAW &

In general, many candidates formed a good structure by clearly presenting whether they agreed or disagreed
with the statement that candidates should adopt the mindset of ‘ignorance of worldly affairs, wholehearted
devotion to studying sacred texts.’ Capable candidates explained this traditional proverb from the perspective
of the young generation and presented their attitude of agreement or disagreement in the first paragraph,
and then argued in the main body why modern candidates should or should not adhere to it. They
persuasively quoted some traditional sayings, such as ‘Jifit & &, MEH 155 to show agreement, or ‘i3t
Jits 15, 1777 BB for disagreement. To show disagreement, some responses convincingly used historical
stories and famous people’s deeds (e.g., Zhou Enlai, Jack Ma) to demonstrate how real-world awareness
can enhance education. Other argued that studying from books is only one aspect of personal development,
and that physical, mental and moral developments are also necessary to be a well-rounded person.

Capable candidates presented persuasive and coherent pieces with a wide range of relevant facts and
ideas. They demonstrated a good knowledge of Chinese historical and modern facts and traditional sayings,
and they were able to analyse them in depth. The highest-scoring pieces were always expressed through a
variety of well-constructed and complex sentences with well-chosen vocabulary and an appropriate register
and tone throughout. Some weaker candidates misinterpreted the proverb, focusing narrowly on the act of
reading without considering its metaphorical meaning, or engaged in discussion about how to select books,
or focused excessively on the definition of 2% 15 (sacred books). Some low-scoring writings showed a
vague manner, lacked clear arguments or supporting facts, and were consequently less persuasive.

Question 3
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ART, 7 ARAES REFATRBWGEL, dobd, REFRALTOEEREF L, FLERERES —KBLE,
LELMOIEVAT LS

I A Ao PR A AR R AR E LAY R
o AFFRAZ @, KRMI—RF L KA TANEE
o AMVEHMT REIL SR TR

Most candidates who chose this topic were able to cover all three bullet points with a sound structure and
provided relevant supporting facts to strengthen their arguments. Strong responses demonstrated a good
understanding of the question by clearly stating the reasons for the increasing importance placed on health
preservation, such as the decline in physical fitness among younger generation, media influence and
promotion, economic development providing people with the time and financial capability to focus on health,
and the impact of national policies and the attention given to traditional culture. They analysed the pros and
cons of some common health preservation behaviours and gave practical suggestions on how to improve
physical health, including a balanced diet, balancing work and rest and physical exercise; some capable
candidates mentioned the importance of mental well-being and psychological health.

Most candidates showed a reasonable understanding of the first and third bullet points, but there was quite a
range in performances on the second point, which required discussing the pros and cons of specific health
preservation behaviours. Stronger candidates evaluated the positive aspects of some behaviours, such as
the purchase of health supplements, gigong practice, traditional Chinese medicine, etc., as well as their
negative aspects if overdone. However, due to a limited understanding of specific health behaviours, some
candidates found it challenging to effectively evaluate the pros and cons. Some candidates only provided
simple general comments on the effects of health preservation without fully incorporating specific behaviours,
which deviated from the question’s requirements. Some low-scoring writings missed one or two bullet points
and only partially engaged with the task. To achieve better performance, candidates need to address all the
bullet points in a logical way and provide relevant facts to strengthen their ideas. They should also pay more
attention to the appropriate register and tone as the question requires a response suitable for a health
website.

Question 4

AT, TAERIRNBE R, REABRARWLEFINER, FEE—RIFERT TR, LFLMEIEATIL
5.

SN .

J CERF] TREMHRE
J CERF) WA
o RERPRIZAEF D G XA A4

This was the most popular question in Section 1. Many candidates showed interest in this question due to its
relevance to their educational experiences. Strong candidates demonstrated a good understanding of this
topic and covered all the required bullet points, showing the ability to present a balanced and objective
examination of online learning. They discussed various external factors contributing to the popularity of
online learning, such as global technical developments, the possibility of balancing learning with other
responsibilities simultaneously, the time and money saved, and especially the impact of COVID-19
pandemic.

When examining the advantages and disadvantages of online learning, capable candidates focused more on
the internal features of this learning method. For example, they mentioned the flexibility of learning time and
location, learning at one’s own pace, the availability of a wide range of courses, lower costs, and the
possibility to interact with instructors and peers from around the world to highlight the benefits of online
learning. Regarding the drawbacks, they discussed aspects such as the potential for decreased social
interaction, the challenges of maintaining self-discipline, the risk of gaming addiction and fraud, technical
issues, and the lack of hands-on learning experiences, etc. Many candidates discussed their ideal way of
learning as a hybrid model, combining the best aspects of online and in-person learning.

To achieve higher scores on this question, candidates need to develop and link all stages of the discussion
logically, and persuasive facts should be applied to support the main opinion. The writings should avoid
repetitive and simplistic discussions and use an appropriate register and tone with well-constructed
sentences and suitable vocabulary and expressions throughout. Candidates should also be aware of the
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style of discursive writing and avoid over-narrating their educational experiences, as this may come at the
expense of in-depth discussion.

Session 2 — Descriptive and Narrative
Question 5
MNARGFR, HRERRSIHEF. MERA DT Z AR LR T,

This was the most popular question in Section 2. The overall quality of the responses was satisfactory, and
most candidates presented several relevant images about a springtime walk in the countryside with details,
employing descriptive devices such as movements of the writer to add depth to their descriptions. The
majority of candidates showcased good language skills, using a variety of sentence structures, effective
vocabulary and appropriate expressions to convey the nature’s beauty, such as peaceful rivers, melodious
bird songs, vibrant flowers and clear skies. Capable candidates excelled in vividly depicting the rejuvenation
of nature on a spring morning through various scenes that embody the characteristics of the season, creating
lively and striking images and atmosphere. They also naturally combined their personal feelings and
reflections about the scenes with their observations of the springtime nature, expressing how the natural
surroundings made them feel.

Less successful responses often described both scenery and feelings in a straightforward and plain manner.
Some writings lacked sufficient details and creative expressions, making the essays less engaging to the
reader. Some candidates struggled to address one of the key aspects of the question, ‘/RHIESZ’ (your
feelings), and solely focused on what they observed. Additionally, some candidates spent too much space
on preludes, such as why, when and how they went on the countryside walk, leaving limited room to develop
the content requested by the question and making the writings more narrative than descriptive.

To achieve higher marks, candidates should describe more sensory details (sights, sounds, smells, tastes
and tactile experiences) to create a vivid and immersive description. They should delve into their feelings and
emotions about the scenes they are describing to add a personal connection to the writing. It is also
important to stick to a descriptive writing rather than turning the essay into a narrative task. They need to
carefully analyse the questions to ensure the response aligns with the descriptive task, avoiding unnecessary
narrations or discussions.

Question 6
PRRAAGF KRBT A FaE 7. BERS LG TFSE,

Most candidates who chose this question showed satisfactory skills in describing the surroundings and their
feelings when coming across an unfamiliar place. Many candidates fulfilled the task by portraying several
pictures of this place with some details, expressing genuine feelings of excitement, nervousness or fear.
Some responses demonstrated excellent creative writing skills by describing unfamiliar surroundings in a
dream or future scenario, depicting changes in their feelings as the scene unfolded, and adding a unique
element to their essays. Strong responses consistently applied a variety of well-constructed sentence
structures, appropriate expressions and extensive vocabulary to present well-developed images of a place.
These responses also excelled at using descriptive devices, such as creating a short time span, to portray
shapshots of their memories upon arriving at the place while maintaining coherent structures.

However, some candidates wrote at length describing their feelings and included only limited descriptions of
the scenes, or vice versa, resulting in responses that either lacked an effective overall picture of the place or
missed a personal connection to the description. Once again, there were examples of responses adopting a
more narrative than descriptive approach, focusing on explaining why, when and how they arrived at an
unfamiliar location instead of describing the scenes and atmosphere.

To gain higher marks, candidates need to focus on what is asked in the question to ensure that their
responses are relevant and appropriate to the question and the genre. Candidates are advised to plan their
essays before starting to write, ensuring they develop the content in a clear structure and helping them stay
focused. Additionally, candidates should work on improving the accuracy of their language by using correct
sentence structures, appropriate and precise vocabulary and expressions, and avoiding basic errors in
grammar, characters and punctuation.

Question 7
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BERE A ARFAR OGN A Z 8 69— ABFE

Most candidates who chose this question understood the task well and developed their answers around an
incident with friend(s), interpreting ‘# %’ as an interesting or amusing incident or event, such as harmless
pranks, funny misunderstandings, adventures with friends, gatherings with friends, school trip fun, etc.
Capable candidates effectively demonstrated excellent abilities in using well-constructed and precise
language and writing skills, providing sufficient details to enrich the stories. They also carefully balanced
different sections of the stories, with characterisations and settings made fully convincing through detailed
descriptions. These stories usually had a well-crafted conflict and climax and a sensible ending that revealed
deeply involved emotions. Some of them employed advanced narrative devices such as flashbacks and
sudden turns to produce effects.

Some candidates misunderstood the key term of the question ‘# %’ and wrote stories about sadness or
failure. Due to a lack of creative ideas and narrative devices, and sometimes because the climaxes were not
effectively built up, some writings were too straightforward and plain to maintain the reader’s interest. Less
successful responses struggled to create logical and coherent storylines, making the stories difficult to follow.
In some writings, the overall structure was unbalanced due to certain sections being too long or too short, for
example, too many words were spent on introducing why this incident happened. Other candidates focused
too much on describing their feelings about the incidents rather than telling a coherent story.

To achieve better performance on narrative tasks, candidates are encouraged to plan a storyboard to help
maintain a logical flow before writing, focusing on a clear beginning, main body and ending. Candidates also
need to improve their awareness of the climax in their story and learn how to manage it effectively. They
should learn to use various narrative techniques, such as dialogue and vivid description, to keep the reader
engaged and make stories interesting to read.

Question 8
VA CTRAEAR R BB A — 5 R F i e TR, B—ANE.

The majority of the candidates who chose this question clearly told stories related to becoming a film
director, portraying relatively convincing characters and settings. Most of the stories had a clear progression
of events with a beginning and ending that kept reader’s interest. Capable candidates applied imaginative
and creative plots to narrate their journeys to becoming a film director, or unexpected stories taking place
after they became film directors. In successful pieces, there was always an effective structure to which
candidates adhered well; different sections were carefully balanced, and climaxes were effectively managed.
Narrative techniques such as flashbacks, interludes, and environmental descriptions were thoughtfully
applied to create authentic and heartwarming stories, sharing profound life insights, such as the importance
of teamwork, how to face pressure and challenges, etc.

Some less successful responses were narrated straightforwardly, and some lacked the necessary stages of
beginning, development, climax, and ending required for a narrative task. Some candidates spent
considerable space explaining why they aspired to be a film director rather than narrating stories through
specific events. A small number of candidates strayed from the question and focused on writing the content
of a movie rather than the theme of becoming a film director. Improvements could be made by practising the
skills of building up conflict and climax through the use of various narrative devices. To make the stories
more engaging, candidates should illustrate their thoughts and ideas through events and plots, rather than
discussing them directly. Candidates should be trained to keep the focus on the theme of the question,
avoiding spending too much space on unrelated content.

'8 CAMBRIDGE

International Education © 2024




	0509/12 Examiner Report
	0509/12 Examiner Report
	0509/13 Examiner Report
	0509/13 Examiner Report
	0509/22 Examiner Report
	0509/22 Examiner Report
	0509/23 Examiner Report
	0509/23 Examiner Report

